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At the centre of all at Shelf Junior and Infant School, are the needs and experiences of each 
individual child. We want every child to be happy and to achieve success, to feel secure within a 
creative, caring and supportive environment. We want our pupils to become increasingly 
confident and independent learners. At Shelf Junior and Infant School, we aim to realise the full 
potential of each individual and to prepare all children to live happy, confident, independent lives.  
 
Our emphasis is on the quality of teaching and learning. We provide a broad, balanced and 
imaginative curriculum which enables each child to develop knowledge, skills and understanding 
and develop positive, caring attitudes to all. We have high expectations of the children in every 
area of school life and individual development, setting suitable learning challenges and planning 
for the diverse learning needs of the individual.  
 
All children and young people are entitled to an education that enables them to make progress so 
that they:  
 

• achieve their best  
• become confident individuals living fulfilling lives, and  
• make a successful transition into adulthood, whether into employment, further or higher 

education or training  
 

At Shelf, our children are all, first and foremost, individual members of our school family. Some 
children have particular learning requirements that can create barriers to learning. Therefore, 
special educational provision is required for children which is additional to, or otherwise different 
from, the educational provision made generally for children of their age in school. At any point in 
or throughout his or her school life, a child may have Special Educational Needs. Curriculum 
planning and assessment for children with special educational needs takes account of the type and 
extent of the difficulty experienced by the child. Teachers take account of these requirements and 
make provision, where necessary, to support individuals or groups of children and thus enable 
them to participate effectively. 

This policy addresses the Special Educational Needs and Disability Code of Practice: 0 – 25 years 
July 2014, (DfE -00205-2013) and the Special Educational Needs and Disability Regulations 2014. It 
relates to the following sections of the Children and Families Act 2014:  

• Co-operating generally: governing body functions: Section 29  

• Children and young people with special educational needs but no Education, Health and 
Care Needs Assessment (EHC) plan: Section 29  

• Children with SEN in maintained nurseries and mainstream schools: Section 35  

• Using best endeavours to secure special educational provision: Section 66  

• SEN co-ordinators: Section 67  

• Informing parents and young people: Section 68  

• SEN information report: Section 69  

• Duty to support pupils with medical conditions: Section 100  

• The Equality Act 2010   
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Other useful guidance includes the following documents: 
 

 Working Together to Safeguard Children (2013)  
•   The Children Act 1989 Guidance and Regulations Volume 2  
•   Supporting pupils at school with medical conditions (2014): statutory guidance from the 

Department for Education  
•   The Mental Capacity Act Code of Practice: Protecting the vulnerable (2005)  

 
 
This policy should be read with reference to the following school policies and procedures: 
 

 Equality Policy and Plan 

 Self Esteem Policy 

 Protecting and Safeguarding Policy 

 Pupil Premium Policy 

 Effective Teaching and Learning Policy 

 Curriculum Policy 

 Anti-bullying Policy 

 Health and Safety Policy 

 Managing Medicines and Supporting Pupils with Medical Conditions Policy 

 Accessibility Plan 

 Behaviour Policy 

 Annual SEN Information Report (from January 2015) 
 
 



SHELF JUNIOR AND INFANT SCHOOL 
SPECIAL EDUCATIONAL NEEDS POLICY 

 

 3 

Aims 
 
We aim to: 
 

 ensure that a child with SEN gets the support needed; 

 ensure that the special educational needs of children are identified, assessed and provided 
for; 

 enable all children to have full access to all elements of the school curriculum; 

 ensure that children and young people with SEN engage in the activities of the school 
alongside pupils who do not have SEN;  

 monitor each child’s progress and map provision; 

 promote each child’s self-esteem, confidence and self image; 

 encourage each child to have a positive attitude to learning and to view himself/herself as 
a successful learner; 

 encourage each child to value his/her achievements; 

 create an environment that meets the special educational needs of each child; 

 ensure aspirational but achievable learning challenges are set, enabling every child to 
experience success; 

 ensure that the views of the child are sought and taken into account; 

 ensure that the views of the parent/carer are sought and taken into account; 

 make clear the expectations of all partners in the process; 

 make effective use of appropriate external support services; 

 provide appropriate training and support for all members of staff in order to develop 
understanding of strategies to identify and support vulnerable children; 

 identify the roles and responsibilities of staff in providing for children’s special educational 
needs. 

 
Responsibilities 
The Governing Body is responsible for determining policy and the approach to provision so the 
needs of the children with special needs are met. The Governors appoint a Governor with 
responsibility for SEN. The Governing Body monitors the school’s work on behalf of pupils with 
SEN through the Standards and Effectiveness Committee.     
 
The Headteacher has responsibility for day-to-day management of the provision for pupils with 
SEN and appoints a Special Educational Needs Coordinator (SENCo).  The SENCO must be a 
qualified teacher working at the school. A newly appointed SENCO must be a qualified teacher 
and, where they have not previously been the SENCO at that or any other relevant school for a 
total period of more than twelve months, they must achieve a National Award in Special 
Educational Needs Co-ordination within three years of appointment . 
 
 The Headteacher keeps the Governing Body fully informed and works closely with the SENCo. The 
Headteacher will also ensure that from Autumn 2014, an SEN Information Report is prepared 
including arrangements for the admission of disabled children, the steps being taken to prevent 
disabled children from being treated less favourably than others, the facilities provided to enable 
access to the school for disabled children and also the accessibility plan showing planned 
improvements to access progressively over time.  
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Through performance management arrangements, the quality of teaching for pupils with SEND, 
and the progress made by pupils is monitored. The Headteacher and other school leaders regularly 
review how expertise and resources used to address SEN can be used to build the quality of 
whole-school provision  
 
At Shelf, when more than one member of staff has areas of expertise in SEN and/or has been 
SENCo, the role of SENCO may be shared to make best use of that expertise; collectively, they are 
referred to the Inclusion Team. The Special Educational Needs Coordinator and Inclusion Team 
have responsibility for day-to-day operation of the school’s SEN policy and for coordinating 
provision for pupils with SEN.  This is achieved by: 
  

 liaising with and advising staff in understanding the learning needs of pupils with Special 
Educational Needs or Disability  (SEND); 

 monitoring and advising on the implementation of Individual Education Plans 

 mapping the provision for pupils with SEND and maintaining central copy of records;  

 monitoring, evaluating and reviewing the progress made in SEND and in setting objectives 
and targets for pupils with SEND; 

 when appropriate, meeting with parents/carers alongside the class teacher; 

 assisting in the evaluation of the effectiveness of teaching and learning; 

 advising the Headteacher and Governing Body on the level of resources (human and 
financial) required and their deployment; 

 liaising with and coordinating the contribution of external agencies; 

 tracking the progress of pupils with SEND; 

 identifying any patterns in the identification of SEND (both within school and in 
comparison with national data) and using these to reflect on and reinforce the quality of 
teaching; 

 identifying training needs and making arrangements for continuous professional 
development (CPD) as appropriate.  

 
In addition to their normal duties and responsibilities, Teaching Staff are responsible for: 
 

 informing and involving parents when special educational provision is made for a child 

 implementing the school’s procedures for identifying, assessing and making provision for 
pupils with SEND and their role in this process 

 providing a differentiated curriculum for children with SEND as appropriate; 

 writing, implementing and maintaining individual education plans (IEPs); 

 tracking, monitoring, evaluating and reviewing individuals’ needs and progress; 

 liaising with parents/carers; 

 tracking the progress of pupils with SEND; 

 identifying pupils making less than expected progress given their age and individual 
circumstances  

 identifying SEN and advising the SENCo/Inclusion Team; 

 assessing each child’s current skills and levels of attainment on entry; 

 providing the Inclusion Team / SENCo with appropriate information regarding pupils with 
SEND. 
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Support Staff, where identified in an IEP, are responsible for implementing and tracking agreed 
actions, and for liaising with other staff and external agencies as required. 
 
Identification and Assessment 
The importance of early identification, assessment and provision is crucial.  Assessment of all 
pupils in the school is a continuous and will clarify teacher concerns regarding possible SEN 
considerations.  Teachers measure a pupil’s performance by reference to: 
 

 ongoing observation 

 the outcomes of baseline assessment 

 progress against National Curriculum expectations 

 level descriptors within the National Curriculum Key Stages (Y6 until 2015) 

 standardised screening or assessment tools. 
 

Pupils making less than expected progress given their age and individual circumstances should be 
considered in the context of potentially having a special educational need. This can be 
characterised by progress which:  
 

• is significantly slower than that of their peers starting from the same baseline  
• fails to match or better the child’s previous rate of progress  
• fails to close the attainment gap between the child and their peers  
• widens the attainment gap  

 
However, making slow progress does not necessarily mean a child has special educational needs. 
The first response to such progress should be high quality teaching targeted at their areas of 
weakness. There is clear differentiation between pupils who are underachieving but making 
progress and SEN pupils who have a learning difficulty which is preventing them from making 
reasonable progress. 
 
When a class teacher identifies or suspects that a pupil has SEN, the Inclusion Team/ SENCo will 
liaise with the class teacher, and consider consultation with the parents and possible further 
assessment of the pupil.  If appropriate, the pupil will be placed upon the SEN List.  
 
There are four broad areas of special educational needs: 
 

 Communication and interaction  

 Cognition and learning 

 Social, emotional and mental health issues 

 Sensory and/or physical needs 
 
A detailed assessment of need should ensure that the full range of an individual’s needs is 
identified, not simply the primary need. The support provided to an individual should always be 
based on a full understanding of their particular strengths and needs and seek to address them all 
using well-evidenced interventions targeted at their areas of difficulty and where necessary 
specialist equipment or software. The class teacher should collect precise information about what 
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the pupil is and is not able to do, including high quality and accurate formative assessment, using 
effective tools and early assessment materials. 
 
Where it is decided that a pupil does have SEN, the decision should be recorded in the school 
records and the pupil’s parents must be formally informed that special educational provision is 
being made and consulted about provisions made.  

SEN List 
The SENCo/Inclusion Team maintain the SEND List that consists of two levels plus a ‘pre level’ for 
early concerns regarding possible SEN. 
 
Medical Register 
The medical register is maintained by the SENCo/Inclusion Team, kept by all members of staff and 
revised annually by the School Administrator, of pupils who have medical conditions that warrant 
a heightened level of awareness but whose needs do not impact on the child’s education providing 
they are met. 
 
Pre Code Level 
Pupils who have previously given cause for concern but where, after consultation and discussion, 
it was felt that their needs could be met within the normal school system, are placed upon Pre 
Code Level.  All action is recorded should the pupil need to be reassessed.  
 
Pupils who are causing some concerns but whose learning needs can be addressed within normal 
differentiation strategies are placed at the Pre Code Level also. 
 
SEN Support (previously School Action Level and School Action Plus) 
Pupils are placed on the SEN list at SEN Support where interventions are devised that are 
additional to or different from those provided as part of the school’s usual differentiated 
curriculum and strategies.   
 
Where it is decided to provide a pupil with SEN support, the parents must be formally notified, 
although parents will have already been involved in forming the assessment of needs as outlined 
above. This SEN support should take the form of a four-part cycle through which earlier decisions 
and actions are revisited, refined and revised with a growing understanding of the pupil’s needs 
and of what supports the pupil in making good progress and securing good outcomes. This is 
known as the graduated approach. It draws on more detailed approaches, more frequent review 
and more specialist expertise in successive cycles in order to match interventions to the SEN of 
children and young people. The four stages are: assess, plan, do, and review.  
 
The teacher and the SENCO should agree in consultation with the parent and the pupil the 
adjustments, interventions and support to be put in place, as well as the expected impact on 
progress, development or behaviour, along with a clear date for review.  These plans will form the 
basis of an Individual Education Plan (IEP).  Whilst an IEP is not a statutory requirement, school 
recognises that it is a useful tool for recording plans and for monitoring and reviewing the impact 
of actions.  IEPs are created and reviewed at least termly. Through IEPs, in addition to standard 
interim and annual reports, school will provide regular reports on the child’s progress. Class 
teachers will meet with the child’s parents at least three times a year.  
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Meetings will usually be led by the class teacher who will have a good knowledge and 
understanding of the pupil and who is aware of the child’s needs and attainment.  After these 
meetings, a record of the outcomes, action and support agreed through the discussion should be 
kept and shared with all the appropriate school staff. This record should be given to the pupil’s 
parents.  

 
The Inclusion Team/SENCo and the class teacher, in consultation with the parents/carers, may 
decide that to meet the child’s SEN, help from an external service may be appropriate. External 
services can provide further advice or support, and strategies that are additional or different from 
those already in place. These will form the basis of the IEP that is created and reviewed at least 
termly.   
 
Education, Health and Care Needs Assessment (formally a Statutory assessment of SEN or 
‘Statement’) 
If the needs of a child are assessed as requiring support beyond that which would be covered by a 
school’s SEN Support , then an Education, Health and Care Needs Assessment would be requested.  
The process to be followed is as follows: 
 
Where a school makes a request for an assessment of Education, Health and Care Needs (EHC) to 
a Local Authority, the pupil will have demonstrated significant cause for concern and written 
evidence and information will have been collected and available.  Once an Education Health Care 
Plan (previously a Statement of SEN) is in place, the LA ideally advise on the content and delivery 
of the IEP and are involved in its annual review.   

EHC plans should specify how services will be delivered as part of a whole package and explain 
how best to achieve the outcomes sought across education, health and social care for the child or 
young person.  

An EHC needs assessment will not always lead to an EHC plan. The information gathered during an 
EHC needs assessment may indicate ways in which the school can meet the child’s needs without 
an EHC plan.  

Where an EHC is issued by the Local Authority, then parents and the young person – if appropriate 
– should be fully involved and consulted, including being provided with information about the 
Personal Budget and agreement on how it is set and allocated. 
 
When an EHC plan is issued, it will be reviewed at least every twelve months, usually at the school 
attended, by the young person. The following persons will be invited: 

 The child’s parents/carers 

 A representative of school 

 A local Authority SEN Officer 

 A local Authority Social Care representative (if appropriate) 

 Any other individual relevant to the review 
 

School will seek advice and information about the child or young person prior to the meeting from 
all parties invited, and then forward any advice and information gathered to all those invited at 
least two weeks before the meeting.  
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The meeting will focus on the young person’s progress towards achieving the outcomes specified 
in the EHC plan, and on what changes might need to be made to the support that is provided to 
help them achieve those outcomes, or whether changes are needed to the outcomes themselves. 
Children, parents and young people should be supported to engage fully in the review meeting.  

School will prepare and send a report of the meeting to everyone invited within two weeks of the 
meeting. The report will set out recommendations on any amendments required to the EHC plan, 
and should refer to any difference between the school or other institution’s recommendations and 
those of others attending the meeting.  

 
Partnerships 
The school promotes and encourages working partnerships with:  
 

 Health services (often via the school nurse),  

 Social care services,  

 Occupational Therapy 

 Speech and Language Therapy 

 Educational Psychology Team 

 Behaviour Team 

 Play Therapy 

 Child and adolescent mental health services (known as CAMHS) 

 Local or national organisations that specialise in a specific syndrome or condition,  

 Feeder, feeding schools and other early years settings; 

 The LA and its representatives. 
 
The school recognises that an effective working relationship with parents/carers will have a crucial 
bearing on a pupil’s educational progress and the effectiveness of school-based action.  We seek 
to promote this relationship by: 
  

 acknowledging and drawing on parental knowledge and expertise in relation to their child; 

 focussing on the pupil’s strengths as well as areas of additional need; 

 ensuring that parents understand procedures and are given user-friendly information and 
the correct documentation; 

 seeking parental permission before referral to outside agencies; 

 acknowledging parental concern and support, responding to requests for advise and 
support. 
 

Transition Arrangements 
It is the policy of Shelf Junior and Infant School to follow the guidance and procedures as laid 
down by Calderdale Council.  Year 6 pupils with EHC Plans/Statements have their Annual Reviews 
in the year preceding transfer and the SENCo from the elected secondary school is invited. 
 
To support pupils with SEN in transferring to secondary school, visits may be arranged to help 
familiarise pupils with routines, timetables, systems and location. These are in addition to normal 
transition arrangements. 
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If children with SEN transfer to Shelf Junior and Infant School from other schools or pre-school 
settings, the Inclusion Team/SENCo will liaise with the feeder school in order to address pupils’ 
needs and smooth transition. 
 
Annual SEN Information Report 
The Governing Body will publish an SEN Information Report annually and post this information on 
the school’s website. Any changes occurring during the year will be updated as soon as possible. 
The report will include information about: 
 

• the kinds of SEN for which provision is made 

• policies for identifying children with SEN and assessing their needs, including the name and 
contact details of the SENCO  

• arrangements for consulting parents of children with SEN and involving them in their 
child’s education  

• arrangements for consulting children with SEN and involving them in their education  

• arrangements for assessing and reviewing children’s progress towards outcomes. This 
should include the opportunities available to work with parents and children as part of this 
assessment and review  

• arrangements for supporting children in moving between phases of education and in 
preparing for adulthood. As young people prepare for adulthood outcomes should reflect 
their ambitions, which could include higher education, employment, independent living 
and participation in society  

• the approach to teaching children and young people with SEN  

• how adaptations are made to the curriculum and the learning environment of children with 
SEN  

• the expertise and training of staff to support children with SEN, including how specialist 
expertise will be secured  

• evaluating the effectiveness of the provision made for children with SEN  

• how children with SEN are enabled to engage in all of the activities available within school 
alongside their peers 

• support for improving emotional and social development, including extra pastoral support 
arrangements for listening to the views of children with SEN and measures to prevent 
bullying  

• how the school involves other bodies, including health and social care, local authority 
support services and voluntary sector organisations, in meeting children‘s SEN and in 
supporting their families  

• arrangements for handling complaints from parents of children with SEN about the 
provision made at the school  

• arrangements for supporting children who are looked after by the local authority and have 
SEN  

• details of how the curriculum is adapted or made accessible for pupils with SEN 
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• information on the school’s SEN policy and named contacts within the school for situations 
where children or parents have concerns 

• give details of the school’s contribution to the Local Offer ( see Appendix 3) and must 
include information on where the local authority’s Local Offer is published   

Complaints 
All complaints in the first instance should be directed to the class teacher and/or the Inclusion 
Team/ SENCo and then to the Head.  Further cause for complaint should be directed to the 
Governing Body. 
 

This policy is due for review in Autumn 2019 
(The SEN Information Report is updated annually) 

 
Adopted by the Governing Body on ………………………………………. 

 
Chair of Governors………………………………. 
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Appendix 1 

Special educational Needs (SEN)  

Children and young people with SEN all have learning difficulties or disabilities that make it harder for 
them to learn than most children and young people of the same age. These children and young people 
may need extra or different help from that given to others.  

If your child’s first language is not English, does that mean they have a learning difficulty? The law says 
that children and young people do not have learning difficulties just because their first language is not 
English, although, of course, some of these children and young people may have learning difficulties as 
well.  

Many children and young people will have SEN of some kind at some time during their education. Early 
years providers (for example, nurseries or childminders), mainstream schools, colleges and other 
organisations can help most children and young people succeed with some changes to their practice or 
additional support. But some children and young people will need extra help for some or all of their 
time in education and training.  

Children and young people with SEN may need extra help because of a range of needs. Paragraphs 
6.27 – 6.35 of the 0-25 SEND Code of Practice set out four areas of SEN:  

Communicating and interacting – for example, where children and young people have speech, 
language and communication difficulties which make it difficult for them to make sense of language or 
to understand how to communicate effectively and appropriately with others  

Cognition and learning – for example, where children and young people learn at a slower pace than 
others their age, have difficulty in understanding parts of the curriculum, have difficulties with 
organisation and memory skills, or have a specific difficulty affecting one particular part of their 
learning performance such as in literacy or numeracy  

Social, emotional and mental health difficulties – for example, where children and young people have 
difficulty in managing their relationships with other people, are withdrawn, or if they behave in ways 
that may hinder their and other children’s learning, or that have an impact on their health and 
wellbeing  

Sensory and/or physical needs – for example, children and young people with visual and/or hearing 
impairments, or a physical need that means they must have additional ongoing support and 
equipment  

Some children and young people may have SEN that covers more than one of these areas. 
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Appendix 2 

Disabilities  

Many children and young people who have SEN may also have a disability. A disability is described in 
law (the Equality Act 2010) as ‘a physical or mental impairment which has a long-term (a year or more) 
and substantial adverse effect on their ability to carry out normal day-to-day activities.’ This includes, 
for example, sensory impairments such as those that affect sight and hearing, and long-term health 
conditions such as asthma, diabetes or epilepsy.  

The Equality Act requires that early years providers, schools, colleges, other educational settings and 
local authorities:  

• must not directly or indirectly discriminate against, harass or victimise disabled children and 
young people  

• must make reasonable adjustments, including the provision of auxiliary aid services (for example, 
tactile signage or induction loops), so that disabled children and young people are not 
disadvantaged compared with other children and young people. This duty is what is known as 
‘anticipatory’ – people also need to think in advance about what disabled children and young 
people might need. 
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Appendix 3 

 
The Local Offer 
 
Depending on your postcode, at Shelf J and I School your Local Authority is likely to be Calderdale 
or Bradford. Your local authority has to publish the Local Offer, how children, young people and 
parents should be involved in producing and reviewing it, and what parents, children and young 
people can do if they want to be involved.  

Every local authority must identify education, health and social care services in their local area 
provided for children, young people and families who have SEN or disabilities and include them in 
an information directory called the Local Offer. This will also help local authorities as they can use 
it to see where the gaps in provision are. The Local Offer also needs to include information about 
services provided outside your local area that local people are likely to use.  

Local services should reflect what local people need. Your local authority must ask children, 
parents and young people what they think the Local Offer should include, and how they think 
people should be able to access it, and most authorities will have worked with their local Parent 
Carer Forum to develop this. They must publish what children, young people and parents tell them 
about their Local Offer and say clearly what they will do about the comments they receive.  

Your local authority also needs local schools, colleges, health services and other service providers 
to contribute to the Local Offer.  

The Local Offer needs to be kept up to date, and so your local authority will need to seek feedback 
from children, young people and parents as part of that process.  
 
 

Information for parents and carers on The Local Offer can be located on the following websites: 
 

Calderdale: www.calderdale.gov.uk/localoffer 
Bradford: http://localoffer.bradford.gov.uk/ 

http://www.calderdale.gov.uk/localoffer
http://localoffer.bradford.gov.uk/
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Appendix 4 
 

Information for Parents and Carers 

Where to go for help if you think your child has a special educational need or a disability  

Children and young people with SEN or disabilities will usually be able to get help from their early 
education setting, school, or college, sometimes with the help of outside specialists. This is often 
where SEN are first identified. If they do identify that your child has SEN, your school or other 
setting must contact you (or, if your son or daughter is over 16, they might contact them directly) 
and should discuss with you what support to offer your child. The setting must tell you if they are 
making special educational provision for your child.  

If you think your child has SEN, you should talk to your child’s early education setting, school, 
college or other provider. They will discuss any concerns you have, tell you what they think and 
explain to you what will happen next. There are other sources of information, advice and support 
you can access such as:  

• your local authority’s Information, advice and support service  

• your doctor, or other local child health services  

• charities and other organisations that offer information, advice and support. You should be 
able to find information about these from your local authority’s Local Offer.  

Questions you might want to ask:  
 
• why do you think my child has SEN or a disability?  
• how do you know that my child doesn’t have SEN or a disability?  
• what happens now?  
 

Special educational needs and disabilities – moving from the old to the new system  

The new SEND system is being introduced from 1 September 2014, putting children, young people 
and parents at the heart of things and being much more involved in decisions that affect them. 
Organisations that provide support for children and young people with SEN or disabilities need to 
work together, and with families, to make sure that the support being provided takes full account 
of what families say they need.  

The following is relevant to you if your child has SEN or a disability and:  
 

• was being assessed for a statement under the old system on 1 September 2014  

• has a statement of SEN  

• receives support in further education or training as a result of a Learning Difficulty 
Assessment (LDA)  

• is in school and is receiving support through school action or school action plus (SA/SA Plus), 
or  
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• is in an early years setting (such as a nursery or a childminder) and is receiving support 
through early years action or early years action plus (EYA/EYA Plus)  

From September 2014:  

• Your local authority will not start any more assessments for statements of SEN or any new 
LDAs. These are being replaced by Education, Health and Care (EHC) plans  

• Your school will start to review pupils currently on SA/SA Plus with a view to transferring them 
to the new SEN support category.Schools are expected to transfer children from SA/SA Plus to 
SEN support by the end of the Spring term 2015 and for all to be phased out by September 
2015. If your child is currently receiving support from SA/SA Plus, your child’s school should be 
talking to you about what arrangements they are putting in place and how they will engage 
with you and regularly review your child’s progress.  

• Your early years setting will start to review and transfer children from EYA/EYA Plus to SEN 
support. Early years settings are expected to transfer EYA/EYA Plus into SEN support for most 
children by the end of the Spring term 2015 and for all to be phased out by September 2015. If 
your child is currently receiving support from EYA/EYA Plus, your child’s early years setting 
should be talking to you about what arrangements they are putting in place and how they will 
continue to engage with you and regularly review your child’s progress.  

 

Transferring children and young people from statements and LDAs to EHC plans  

The legal test of when a child or young person requires an EHC plan remains the same as that for a 
statement. So, if your child has a statement and would have continued to have one under the 
current system, you can expect them to be transferred to an EHC plan. No child or young person 
should lose their statement and not have it replaced with an EHC plan simply because the system 
is changing.  

Similarly, local authorities have undertaken LDAs for young people either because they had a 
statement at school or because, in the council’s opinion, they are likely to need additional support 
as part of their further education or training and would benefit from an LDA to identify their 
learning needs and the provision required to meet those needs. So, if your child is currently 
receiving support as a result of an LDA and remains in further education or training during the 
transition period, you can expect them to have an EHC plan if they need one.  

Local authorities should transfer all children and young people who have a statement or receive 
support as a result of an LDA into the new system as quickly as they are able to, but this will take 
time to do properly. Your local authority should consult local parents, young people and 
professionals to develop a plan setting out the order in which children and young people with 
statements and LDAs will transfer to the new system. They must make sure that:  

• all young people who receive support as a result of an LDA who need an EHC plan should 
have one by September 2016, and  

• all children with statements who need an EHC plan will have one by April 2018  

Your child’s statement or LDA will remain in force until it is replaced with an EHC plan.  
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What if my local authority is part way through assessing my child for a statement on 1 
September 2014?  

If your local authority is part-way through assessing your child for a statement of SEN on 1 
September 2014, you should discuss with them whether:  

• they will continue to assess your child for a statement, or  

• your child should be assessed for an EHC plan instead  

• You will need to agree with your local authority which option to pursue.  

What if I disagree with my local authority?  

If your local authority decides to cease your child’s statement and not replace it with an EHC plan, then 
you will be able to challenge that decision if you disagree with it. If you decide to appeal to the SEND 
Tribunal, your child’s statement will stay in force until the appeal is decided. If your child receives 
support as a result of an LDA and your local authority decide not to issue an EHC plan, you can 
challenge this decision too.  

You should ask your local authority for information about how to challenge their decision. The section 
in this guide entitled  

Challenging or disagreeing with decisions gives more information about this.  
More details about arrangements for moving from the old SEND system to the new one can be found 
in the document accompanying the SEND code of practice: 0 to 25. 
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Appendix 5 
 

Glossary  

Clinical Commissioning Group (CCG): CCGs are groups of professionals that work together to 
commission services, ensuring there is sufficient capacity contracted to deliver necessary services to 
people.  

Independent supporter: A person recruited by a voluntary or community sector organisation to help 
families going through an EHC needs assessment and the process of developing an EHC plan. This 
person is independent of the local authority and will receive training, including legal training, to enable 
him or her to provide this support.  

Keyworker: Someone who provides children, young people and parents with a single point of contact 
to help make sure the support they receive is co-ordinated. A keyworker could be provided directly by 
a local authority or local health organisation, a school or college, or from a voluntary or private sector 
body.  

Local authority/authorities: Local authorities are administrative offices which provide services within 
their local areas. There are 152 across England which are education authorities. For more information 
about local Government, please visit the types of council section on GOV.UK.  

Mainstream school: This is a school, primary or secondary, that provides education for all children, 
whether or not they have special educational needs or disabilities.  

Parent Carer Forum: A Parent Carer Forum is a representative local group of parents and carers of 
disabled children who work with local authorities, education, health and other providers to make sure 
the services they plan and deliver meet the needs of disabled children and families. They have been 
established in most local authority areas. For more information please visit: 
http://www.cafamily.org.uk/pcp/resources or http://www.nnpcf.org.uk/  

Reasonable adjustments: Reasonable adjustments are changes schools and other settings are required 
to make which could include: changes to physical features – for example, creating a ramp so that 
students can enter a classroom or providing extra support and aids (such as specialist teachers or 
equipment)  

Special Educational Needs Co-ordinator (SENCO): A SENCO is a qualified teacher in a school or 
maintained nursery school who has responsibility for co-ordinating SEN provision. In a small school, 
the headteacher or deputy may take on this role. In larger schools there may be a team of SENCOs. 
Other early years settings in group provision arrangements are expected to identify an individual to 
perform the role of SENCO.  

Statutory guidance: Statutory guidance is guidance which local authorities and other local bodies have 
a legal duty to follow. 


